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Many things we need can wait, the child cannot.
MNow is the time his bones are being formed,
his blood is being made,
his mind is being developed.
To him we cannot say tomorrow,
his name is today.
Gabriela Mistral, Chilean poet
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Executive Summary

Do a child’'s early years last a lifetime?

How important are the years from prenatal to age six?

The anzwers are “yes” and “very”. Research haz shown that a child's experiences in the first six years
of life shape the brain's phyzical development and affect the capacity for learning. Early experiences
influence our ability to positively relate to others, achieve academic and career success, and maintain
physical and emotional health throughout our lives.

How important is it that our children be ready to begin school?

There is a large societal impact when children have strong developmental zkills and are ready fo begin
school. These children are more likely to complete high 2chool, find employment, and confribute to
society ag caring cifizens, parents, and taxpayers. Children who lack the necessary skills are more
likely to repeat a grade, receive special education services, and leave school before completing their
secondary education.

How do we know if our children are ready?

The Early Development Instrument (EDI) is a tool used fo assess children’s development as they enter
the formal education system. EDI resulis are uzed to establish a baseling of children’s early
development skills by
v jdentifying neighbourhoods within communities where children are thriving and are
developmentally ready to begin 2chool and where children are facing challenges
»  helping communities azsess their ability to support young children and their familiez
»  providing evidence for agencies to use when planning services and mobilize resources fo
improve outcomes for children
»  helping schoolz plan by indicafing areas of sirength and identifying challenges that require
support to improve learning outcomes

What has been done in Haldimand and Norfolk?

In 2002, EDI was used to examine early child development of almost 43,000 children in 8 provinces
across Canada. In March 2002, the EDI was adminiztered to all senior kindergarten children in both
school boards across Haldimand and Morfolk. This report presents the results from the EDI data. The
results are reporied by County and by eleven neighbourhoods within both Counties.  Socio-economic
indicators that affect eary child development are also reported by the same neighbourhoods.

What are the Key Findings?

« 12.6% of all children aged 5 years in Haldimand and Morfolk Counties are experiencing
significant developmental difficulties

# 7.6% of all children aged 5 years in Haldimand County are experiencing significant
developmental difficulties

# 16.5% of all children aged 5 years in Morfolk County are experiencing significant developmental
difficulties

+ Meighbourhoods where less than 10% of children are experiencing development difficulties are
congidered thriving neighbourhoods for children. These include: South West Haldimand
{3.4%), North Haldimand (5.3%), Ceniral Haldimand (9.1%), North West Haldimand (9.1%) and
Morth East Morfolk (7.1%)

¢« Neighbourhoods where more than 20% of children are experiencing developmental difficulties
are considered at-risk neighbourhoods for children. Thess include: West Morfolk (21.7%),
South West Morfolk {22.9%) and Morth West Morfolk (23.4%)

+« NMNeighbourhoods where children are experiencing higher rates of family poverty that may impact
children’s development include: North West Haldimand (8.1%), South West Haldimand (9.2%),
East Haldimand (12.4%), Morth East Norfolk (8.8%), West Norfolk (9.8%) and Cenfral Norfolk
{13.7%)



Executive Summary

What's Next?

The EDI results in this report establish a baseline of children’s developmental =kills as they begin
school in Haldimand and Norfolk. This report iz meant to provide planning groups with evidence-based
data that will help inform policy and service plans. EDI data should not be used for planning purposes
in iolation. The next step iz for Early Years planning groups and service agencies to combine these
results with up-to-date socio-economic, health and program/zervice information at the neighbourhood
level. Thig will paint a picture of each unigue neighbourhood and help policy and planning bodies
understand where that neighbourhood iz strong in early child development and where that
neighbourhood needs help to support better outcomes for their children.

Failure to invest in all stages of human development, particularly
the early years, will negatively affect future economic prosperity
in two ways. First, we may lack the human resources needed to
sustain future economic growth. Second, we may increase the
social burden ansing from problems that begin early in an
individual's development and that will then create multiple costs
for the individual and society over time."

Dr. Dan Keating and Dr. Fraser Mustard




Do a child’s early years last a lifetime?

Introduction

How important are the years from prenatal to age six?

There is now an impressive body of research from
a wide range of fields that demonstrates the extent
to which early child development affects health,
well-being and competence throughout life. We
now know that the determinants of success in
early child development are found in the
emvironments where children grow up, live and
learn. Meurogcience research has shown that a
child's experiences in the first six years of life
shape the brain's phyzical development and affect
the capacity for leamning. Early expernences
influence our ability fo positively relate to others,

achieve academic and carser success, and
maintain physical and emotional health.
Environmental influences such as parenting style,
access fo quality child care and early childhood
development programs, and characteristics of a
child’z neighbourhood have a huge impact on a
child’s ability to leam. Children beginning school
with adequate social and communication skills are
better able to cope and take advantage of the
many learning opportunities that the school
environment has to offer.?

What is the definition of a child being “ready to begin school™?

Traditionalky, children's developmental 2killz upon
entry to school were defined as a child's ability to
read, write and do math. Lewit & Baker define
being ready for echool with the more specific
concept of “a standard of physical, intellectual,
and social development that enables children to
fulfill school requirements and to assimilate a
school’s curriculum.™  Janus & Offord define
school readiness as being a more specific group
of developmental qualities, referring “more to a
childs ability to meet the task demands of school
such as being cooperative, having adequate

listeneing skills, and acquiring the general skills
needed fo allow the child to optimally benefit from
educational activiies provided in a school
environment.” 4 Educational expertz are
advocating for broader definitions that include
physical, social, and emotional well-being, along
with communication skills and cognitive
development. The thought now is that children
who are ready to begin school have an overall
capacity to deal with learming as an expenence
within itzelf, along with their ability to absork
information in a healthy, productive manner.

How important is it that a child be ready to begin school?

Children who are developmentally ready to begin
school have a greater chance of doing well in
school and later in life.? Research in Canada™
and the United States*" has shown that being
ready to begin school at age six can predict a
child's ability to benefit from academic instruction.
Academic performance in the early grades is a
significant predictor of whether or not a child
completes high school.*"™ The behavioural
expectations of 2chool require that children
cooperate with others and communicate their
wants, needs, and feelings appropriately.
E:I'Ildren who lack these skills at school entry can
be digruptive and may resort to behaviours such

How do we know if our children are ready?

=iven the importance of children being prepared
to beqgin school, communities must establish a
haseline and begin to monitor how well they are
suppaorting young children and their families.
Tracking child cutcomes will allow communities to
underztand how well their children are doing and

asz physical aggression and bullying.™ Research
haz shown that children who behave in this
manner run the rizk of being rejected by their
peers and excluded from group activities. #¢
There iz a large societal impact when children
have strong developmental skills and are ready to
begin school. These children are more likely o
complete high school, find employment, and
contribute o society as caring citizens, parents,
and taxpayers. Children who lack the necessary
zkillz are more likely io repeat a grade, receive
special education services, and leave school
before completing their secondary education.

how local circumstances could be changed fo
improve their life chances. Once communities
have thiz baseline, they can monitor the impact of
programs and services and plan for children and
their families using evidence-based data.



Measuring School Readiness

The Early Development Instrument (EDI) iz a
population-bazed tool uzed to azsess children's
development as they enter the formal education
system. The EDI was developed in 1997 by Dr.
Dan Offord and Or. Magdalena Janus of the Offord
Centre for Child Studies at McMaster University. It
iz a checklist consisting of over 120 questions
about children’s behaviour and developmental
characterigtics within the classroom. The EDI
questionnaire iz completed by teachers after
several months of classroom interaction. The
teachers baze their answers on their knowledge
and obzervations of the children. Although the EDI
iz completed for individual children, it iz not meant
to be uzed as an individual diagnostic tool. Data is
imterpreted at the group level {eg. neighbourhoods,
school boards, municipalities) and is best utilized
wihen linked to other population and neighbourhood
imformation. It iz important to emphasize that the
EDI iz not a measgure of a school’s performance as
it iz administered to children when they enter
kindergarten, buf iz a meagure of the community’s
ahility o support early child development.

The EDN collectz information about a child’s pre-
kindergarten experiences, demographic
characterigtics and the child’s abilities in five
developmental domains. These five domains are
defined as:

1. Physical Health and Well-Being —
physical preparedness for the school day,
fine and gross motor 2kills, energy level,
physical independence

2. Social Competence — competence and
cooperation with others, ability to
remember and follow rules, curiosity,
approach to leaming, problem-solving

3. Emofional Maturity — social behaviour,
aggression, inattention, hyperactivity,
anxious behaviours

O

4. Language and Cognitive Development
ability to use the language comectly,
cognitive development aspects of literacy
and numeracy (basic skills)

3. Communication Skille and General

Knowledge — ability to communicate
needs and thoughts to both adults and
other children, ability to understand others,
clear articulation, azpeci= of general
knowledge

Purpose of the EDI

o identify neighbourhoods within
communities where children are thiving
and are developmentally ready to begin
gchool and where children are facing
challenges

* {0 help communities assess their ability to
gupport young children and their families at

the neighbourhood level

+* {0 provide evidence for agencies to use
when planning services and mobilize
resources fo improve outcomes for
children =o they enter the school system
ready fo benefit from education and be
able to parficipate in school acliviies

* {0 help schools plan by indicating areas of
strength and identifying challenges that
require support to improve leaming
outcomes

+* {0 establish a bazeline and assist
communifies fo monitor change and
outcomes in early child development

what's going wrong, but

what's going right for our Hids."’
Dr. Dan Offord



Our Vision:

The creation of an innova-
tive and responsive model
of Early Years sevice deliv-
ery that addresses the key
principles of accessibility,
flexibility, affordability and

equity in a rural community
of our geographical size and
cultural diversity.

Early Years Steering
Committee of
Haldimand and Morfolk

Final Action Plan, 2002

EDI His
Haldiman
orfolk County

Implementation

The Early Years Steering Committee of Haldimand and Morfolk
was established in April 2001. Their mandate was fo champion
early child development, raise awareness of the importance of
the early years and mobilize all sectors to share responsibility for
children and expand/build upon existing services to meet the
unique needs of each cormmunity.

One of the major initiatives undertaken by the Steering Committes
was to implement the EDI in Haldimand and Norfolk. The EDI
project was a partnership between the Early Years Steering
Commitiee of Haldimand and Morfolk, Kids Can Fly in Brant, The
Grand Erie Disfrict School Board and the Brant Haldimand
Morfolk Catholic Digtrict School Board. Funding was generoushy
provided by both school boards and the Ministry of Community,
Family & Children’s Services.

AEG AX ===

Methodology

In March 2002, the EDI was administered to all
zenior kindergarten children in both 2chool boards
in Haldimand and Morfolk. See Appendix 1 fora
map of echools that padicipated in the project.
Thiz was the first time the fool was used by either
achool board. Teachers received training on how
to complete the EDI and the parents/guardians of
children studied were informed by letter from the
achool boards. In Haldimand and Morfolk
Counties, valid data was collected for 1144
children (Haldimand-526, Morfolk-618). The
scores of chikdren with known special needs and/
or children with missing data for 3 or more
domains have been excluded leaving 1102
children included in thiz report {Haldimand-509;
Morfolk-393). The collected data was sent fo the
Orfford Centre for Child Studies at McMaster
University for data entry and initial analy=is.
Further in-depth analy=iz was conducted by Dr.
Shelley Lothian Ph.D., and those results are
gummarized in this report.

For this report, Haldimand and Morfolk Counties
were divided into neighbourhood study areas in
consultation with the Early Years Sieering
Committee and Health and Social Services staff.
The criteria for forming the neighbourhood study
areas was that they had to be identifiable
neighbourhoods that most residents would

recognize and include {if possible) one large fown,

and they had to have at least 30 children

assessed with the EDI. Based on census
dizzemination area boundaries Haldimand County
was divided info & neighbourhoods and Morfolk
County into & neighbourhoods. Neighbourhood
names were applied based on geographic
location and county.

Tables 1 and 2 show the townsf/hamlets in each
neighbourhood, as well as the names and map
labels for each neighbourhood. The EDI data and
relative data from Census of Canada, 2001 are
reported by these 11 neighbourhoods.

Map= 1 and 2 show the EDI study
neighbourhoods and the number of children
asseszed in each neighbourhood.




EDI Study Neighbourhoods -
Haldimand County

Table 1: Heighbourhood Study Areas
Neighbourhood

Map
Label

Towns/Hamiets In Neighbourhood

. Byng, Canborough, Dunmvlle, Lowbanks, Port Matitand,
East Haldimand East Hald.
Stromness
Central Haidimard | Hald. Canfield, Em, Empires Comers, Fishenile, Kohler, Neles
Comers, Selkirk, Sweets Comers, York
Souh West
SW Hald. Janvis, Lambs Comers, Nanticoke, Townsend
Haldimand = ' :
North West
NW Haid. Clanbrassil, Ga ersville
Haldimand - Gamet, Hag
Norih Haldimand | Narth Hald. Blackheath, Caledonia, Tyneside

Map 1: EDI Study Neighbourhoods and Number of Children Assessed
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EDI Study Neighbourhoods -
Norfolk County

Table 2: Neighbourhood Study Areas

Neighbourhood M:

Sl L Towns/Hamlets In Meighbourhood

Mame Label

Morth East NE Morf Bloomzburg, Boston, Hariford, Renton, Villa Mova,
Morfolk ' Waterford, Wilsomnwille
South East
Norfolk SE Morf. Port Dover, Port Ryerse
Central ) . ) L
Norfalk Ceniral Morf. |Fighers Glen, Simcoe, Turkey Point, Vittoria, Walsh
Morth West
N: ol MW Morf. Kelvin, LaSalette, Teetenville, Vanessa, Windham Cenire
West Norfolk West Morf. Courtland, Delhi, Mabee's Comers
South West SW Norf Frogmore, Glen Meyer, Houghton, Langton, Lynedoch, Long
Morfolk ’ Point, Port Rowan, St. Williams, Walsingham

Map 2: EDI Study Neighbourhoods and Number of Children Assessed
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Neighbourhood
Socio-Economic Profile

Total population aged 0 to & years — fofal number of children aged 0 to & years that live within the
neighbourhood. Meighbourhoods with large numbers of children may have larger numbers of children
at-rizk and should be conzidered key areas for locating programs for children and parents.

Developmental Difficulties - percent of children scoring in the lowest 10th percentile on two or more
EDI domaing. Children having difficulties at entry info grade 1 are at significant risk of future academic
failure. A more detailed description of thiz indicator is available in the EDI reguliz 2ection of this report.

Lone parent families — percent of total families that are headed by a lone parent. While most children
from lone-parent households do well, rezearch has shown that a higher proportion of children with
cognitive and behavioural problems come from such families.** In addition, a higher incidence of two-
parent familiez living in a neighbourhood hasg been linked to healthier child and adolescent
development 22

Low Education (less than Grade 9) — percent of total population aged 20 and older with less than
grade 9 education level. Education levels of residents are considered a crucial part of the socio-
economic envircnment of communities where children grow and develop. Adults in the community with
high levels of education are more likely 1o be employed, less likely to live in poverty, and more likely to
sernve ag positive role models and mentors fo their own children and other children in the community.
Conversely, thoze with lower education levelz may face diminished employment prospects and are
more likely to live in poverty.

Family poverty rate - percent of census families below the low income cut-offe.  Meighbourhoods
where a high number of residents live in poverty can poge challenges to families and children, service
providers and policy makers. Such areags may lack rezources, and residents could be deprived of
imteraction with mainstream social networks and role models through processes of izolation and
segregation. These neighbourhoods may alzo experience overcrowding, lower levels of safety, a less-
desirable phy=ical envircnment, and a scarcity of resources.

One-year mobility — percent of residents that have moved in the past year. High rates of residential
mchility and fransience in neighbourhoods often correspond to social dizruption and weakened social
ties, which in turn can create a climate more conducive to crime and other types of anti-zocial
behaviour.

Dependence on Government Income — percent of total income from govermment sources. Reliance
on govemment transfer payments iz a sign of economic problems within a housshold.

Further information regarding how these indicators are linked with early child development iz contained
in the following two reports:

Dafna E. Kohen, Clyde Hertzman, a'u:l Jaanne Emﬂhs-Eunn hlﬂghbuurhnm:l Inﬂuencea on Children’s
School H-E:&l:ll'less e 5 . ! g

’." "I believe that equitable outcomes for all of
Canada's children and youth should be our

ultimate goal" Dt Dan Offond
B 0c00@®
>




How to Understand
and Use EDI Results

Understanding EDI Results

Each of the five EDI domainz iz scored on a scale
of 0 to 10 with higher scores indicating greater
developmental skills. The EDI resuliz are reporied
by average scores and by percentiles.

Percentiles or cut-off points are based on the
distribution of scores and show what percentage
of children score in a certain percentile range. For
example, if a child scores “very low” in a particular
domain, thiz means that thiz child's score falls

among the lowest (poorest) 10% of all 2cores in
Haldimand and Morfolk. Theoretically, if children's
abilities were evenly spread across the two
Counties, each neighbourhood should have 10%
of itz students fall into thiz category. However, the
Haldimand and Norfolk results show that the EDI
scores are not evenly distributed and there are
neighbourhoods where maore than 10% of the
goores are below the 10" percentile.

EDI percentile scores should be interpreted as follows:

Below the 10 percentile

Children who scored in the lowest (poorest) 10%
of all scores are zaid fo have scored “below the
10" percentile”. These children may be at risk to
experience difficulties at school and are
congidered vulnerable in terms of their
developmental skillz. If a child scores below the
10" percentile on two or more domains, the risk
increases.

In termg of neighbourhood scoresg, it is expected
that about 10% of children ghould be scoring in the
lowest 10" percentile if the scores are evenly
distributed throughout the counties. However,
there are some neighbourhoods that have more
children scoring in the lowest 10% percentile
compared to other neighbourhoods. So, when
looking at the percent of children scoring in the
lowest 10" percentile by county or neighbourhood,
if that percent iz lower than 10%, children in that
neighbourhood are doing BETTER than expected.
If the: percent iz higher than 10%, children in that
neighbourhood are doing WORSE than expecied.

Between the 10® and 25" Percentile

While children who scored in this percentile are
not in the lowest range, they may still be
considered at risk to experience difficulties at
zchool and are recognized as a cause for
concem in terms of their developmental skills.
Far the neighbourhood interpretations, it iz
expected that about 15% of children should be

scoring between the 10® and 25* percentile.
Meighbourhoods with less than 15% are doing

BETTER than expected while neighbourhoods
with more than 15% are doing WORSE than

expected.

Abowve the 75" Percentile
Children who scored in the top 25% are

conzidered to be thriving in terms of their
developmental skills. For the neighbourhood

interpretations, it is expected that about 25% of
children should be scoring above the 75*
percentile. Meighbourhoods with less than 25%
are doing WORSE than expected.
Meighbourhoods with more than 25% are
BETTER than expected.

Using EDI Results

The EDI results should not be used in isolaticn
when planning senvices as neighbourhood
influences play a big role in helping children develop
and be ready to begin school.

To understand how well communities are able to
prepare children for zchool, the EDI resultz must
be examined in combination with other community
information such ag census data, Healthy Babies,
Healthy Children program data, Children’s Aid
Society referrals, provincial grade 3 standardized
assesament data, programfservice data and
neighbourhood characteristics. Undil these other
sources of information are examined with these
results, concluzions about why children in one
neighbourhood appear to be doing better than in
another are not possible. This report highlights
where children are facing developmental
challenges; understanding wiy and making
intervention recommendations are the next sieps
that require contributions from people with
experence working and living within those
communities.

#“Much has been learned about how o luﬂ?\.,

v oung children grow o be smart an
]'I!Hlﬁ’}’ Tﬁe important step, however, is the
next - to engage famihes, communities,
universities, religions and other
organizations, as well as the government, o
mvest in the first and most lasting hope of
the new century, the world's children.”

o E“EHHM&EWH&W#IIMJ




General Results

One way to examing the EDI results is by
comparing average scores in Haldimand and
Morfolk to the average scores of Canadian
children that were azsessed with the EDI in the
school year 2000002 (see Tabkle 4). Comparing
average scores allows communities the
opportunity fo examine their level of child
development in relation fo other communities and
the 2001/02 EDI cohort. The EDI cohort for the Hamilton with a few exceptions. Average scores in
year 2001/02 includes almost 43,000 children Haldimand & Norfolk are lower than children living
from 8 provinces in Canada. When comparing the in Halton on all domains except for

average Haldimand & Morfolk scores to the EDI Communication and General Knowledge.

cohort, these children scored the same as or
below the average in all EDI domains except for
the Communication Skillz and General Knowledge
dormain where Haldimand & Morfolk iz above the
cohort average. In comparnson to other
communities, Haldimand & Morfolk children are
generally scoring just lighthy lower than chikdren
in Brant but slightly higher than children in

Table 4: Average EDI Domain Scores, Haldimand & Norfolk Counties, EDI 2001/02 Cohort, and
Select Communities

Haldi d&
_ 200102 Cohort ——oan Brant Hamilton Halton
EDI Domains Norfolk
(n=42,568) (n=1313) (n=540T) (n=423T)
(n=1102)
Physical Health and
88 8.y &8 8.6 84
Well-Being
Social Competence 84 B2 52 82 83
Emafional Maturity il | 75 &0 8.1 g4
Language & Cognifive
8.4 B4 83 82 85
Development
Communication Skills
78 75 &0 T8 74
& General Knowledge

1 Children with known special needs andior children with missing data for 3 or more domasing are excluded
2 n = number of children azzessed

3 Each domain is scored on a scale of 0 to 10; the higher the score, the greater developmental skills

Several comparizons were conducted on the EDI ¥ Children who attended preschool scored

average scores. The following is & summary of key higher than those who did not in the domains
findings: af Physical Well-being and Communication

Skills and General Knowledge.
¥ For all five domains, gifs consistently scored .

better than boys. This iz a conzsistent i )

where the EDI has been implemented. scored higher than those who did not in the
domain of Language and Cognitive

% Children born earlier in the year scored better Development.

than children born later in the year. Again, this

iz a congistent developmental phenomenaon:
older children are, on average, more ready to
begin school than younger children.

Children who attended child care full-time

were not significantly different from children
who attended part-ime.



Neighbourhood Results

This report alzo examines EDI scores by they live, it would be expected that the percent of
examining the percent of children scoring in the children scaring in the lowest 10th percentile
lowest 10" percentile as well as by the number of  would be about 10% for each neighbourhood. This

domains where this occurs. Examining EDI is not the case in most communities as some
scores by the lowest 10* percentile allows for neighbourhoods have a disproporiionately higher
easier comparizons fo be made between number of children with developmental difficuliies

neighbourhoods within a given community. If the {over 10%) while other neighbourhoods have less
children have similar scores regardless of where than would be expected (less than 10%).

Parcent of Chiklren Scoring In The Loweet 1 #th Percentile In T wao Or
More EDI Domains By Heighbourhoodd

South vest Haldmard
Mot Haldirrard
Morih East Mool
Morth =t Haldinerd
Certral Haldimard

Ea=t Haldrard
Souih East Norfols

Cartral Morfols [15 &
Wisest Norfol
South Wk st Mool 2248
Mort Wk =t Norfols 234
I 23

Ferc=nt

Data Soume: HII, 2002




Figure 1 and Maps 3 and 4 shows the percent of
children by neighbourhood scoring in the lowest
10" percentile in two or more EDI domains.
Children who =score in the lowest 10* percentile in
two or more domains (out of 5) are experiencing
significant developmental difficulties and are at-
rizk for future problems.*

Overall, 12.6% of all children assessed with EDI in
Haldimand and Morfolk Counties are experiencing
significant developmental difficultes. Individualky,
Haldimand County has 7.6% of children
expenencing significant developmental difficulties
and Morfolk County has 16.5%. There are
neighbourhoods where only 3% of children (South
West Haldimand) are scoring in the lowest 10th
percentile in two or more domains comparsd to
23% of children living in the Morth West Norfolk
neighbourhood. This iz a range of neighbourhood
scores for developmental difficulties of 20%.

Generally speaking, neighbourhoods with 10% or
le=s of children scoring in the lowest 10th
percentile in two or more domains are: considered
thriving neighbourhoods (green on chart) for
children. There are five neighbourhoods
(Haldimand: South West, Morth, Cenfral, North
West; Morfolk: Morth Eagt) in thiz group meaning
that children living in theze neighbourhoods are
doing better than expected.

Neighbourhood Results

Thers are two neighbourhoods (East Haldimand
and South East Norfolk) where 10.1% fo 15% of
children are scoring in the lowest 10th percentile in
o or more domaing. These neighbourhoods are
considered average neighbourhoods (blue on
chart) where the majority of children have average
developmental =kills.

Meighourhoods having 15.1% to 20% of children
gcoring in the lowest 10th percentile in two or
more domains are considered caution
neighbourhoods ( on chart) and may be in
need of some additional interventions. Central
Morfolk is the only neighbourhood in this category.

Meighbourhoods with more than 20% of children
scoring in the lowest 10* percentile in two or more
domains are considered at-risk neighbourhoods
(r=d on chart) and should be viewed as in need of
both universal and targeted inferventions. There
are three neighbourhoods in Morfolk County that
meet the ai-risk criteria: West, South West and
Morth West Norfolk. There are no at-risk

neighbourhoods in Haldimand County.

Important Note: Although some neighbourhoods have been
identified as thriving or average, there are children living in every
Haldimand and Norfolk neighbourhood who are vulnerable in their




Neighbourhood Results

Map 3

Percent of Cluldren Scoring in the Lowest 10th Percentile
in Two or More EDI Domains - Haldimand County
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Neighbourhood Results
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Neighbourhood Results
By Domain

The following sections report the EDI results by
the five EDI domaing. Reporting the results by
domain allows a further breakdown of the results
by neighbourhood and may be useful in identifying
what areas of child development need to be
improved in a particular neighbourhood.

How to Read the Domain Maps and Tables
Earlier in this report there iz a section on
underztanding the EDI results that discusses how
scores are reporied by percentile. The following
maps and tables report neighbourhood EDI
scores by individual domaing and by percentiles.

Maps:

The maps only report the percent of children
scoring below the 10th percentile. Neighbourhoods
where less than 10% of children are scoring below
the 10th percentile are considered thriving {green
neightourhoods). Average neighbourhoods ars
thoze where 10.1% to 15% of children are scoring
below the 10th percentile (blue neighbourhoods).
Meighbourhoodsz are identified as caution areas
where 15.1% to 20%: of children are scoring below
the 10th percentile (yellow neighbourhoods).

When neighbourhoods have more than 20% of
children scoring below the 10® percentile, they
gshould be conzsidered high-risk areas and should
be identified for service intervention {red
neighbourhoods).

Legend for Maps

B thriving

Tables:

The tables report the percent of children scoring
in three percentile ranges for each
neighbourhood. The percentile ranges include:
below the 10th percentile; between the 10th and
25" percentile; and above the 75th percentile.
Oine way fo identify neighbourhoods of concem i
when more than 10% of the children are scoring
below the 10th percentile. The greater the:
neighbourhood percentage is over 10%, the
greater the concem. Meighbourhoods where
children are doing exceptionally well are those
with greater than 25% of scores abowve the 75th

percentile.




The physical health and well-being domain iz
used to determine the child's health status as well

as motor development, levels of energy and
concentration. Health status is important as
frequent absences from school due to iliness
miay result in failure o leam the basics needed for
advancing through school. Adequate nuirition
gives children sufficient levels of energy, stamina
and concentration to complete basic school
activitiez. Children need fo possess the
necessary gross and fine motor abilities to

complete common kindergarten and grade one
tasks, such as controlling a pencil. A child who

lacks age-specific motor =kills may become
dizcouraged and develop a negative self-image,

Physical Health
and Well-Being

withdraw from the clagsroom, and loge leaming
opporiunities. Teacher obzervations for this
domain include: fine and gross motor 2kills; daily
living skills; washroom independence; adequate
energy levels for classroom activities; daily
preparedness for school (tired, late, hungry);
established handedness.

Table 5 iz a description of children's capabilities
within a certain percentile in this domain. For
example, children scoring above the 7oth
percentile are considered fo be thriving in physical
health and well-being and the table describes
what that means in practical terms.

Table 5: Percentile Profile: Physical Health and Well-Being

Below the 10" Percentile

Between the 10% and 25® Percentile

Above the 75® Percentile

Thesze chidren have poor These children had mostly average fine | These children were always
or average fine and gross and gross motor skills and an physically ready to tackle
mictor skills; were occasional problem with being the new day at school;
sometimes tired or hungry; | prepared for the school day by being generally independent; and
usually clumsy; had late or amiving hungry. had good or excellent motor
flagging energy levels; and zkills.

average of poor overall

phy=sical development.




Physical Health
and Well-Being

The following two tables and Maps 5 and 6
report the percent of children =coring in three
percentile ranges. Haldimand County has 5.3%
of children who are at risk (below the 10*
percentile) in the physical health and well-being
domain; 11.2% (between 10" and 25" percentile)
who are a cause for concern; and 26.8% (above
75" percentile) who are thriving. Morfollk County
had 14.1% of children who are at risk in the
physical health and well-being domain; 19.2%
who are a cauze for concem; and 18.6% who
are thriving in this domain.

All five Haldimand neighbourhoods have less
than 10% of the children scoring in the lowest

10® percentile. East Haldimand has the greatest
percentage (9.7%) of children experiencing
physical health and well-being difficulties and the

largest percentage (33.1%) of children doing very
wellin thiz domain.

For Norfolk County, West Norfolk has almost 30%
of children scoring below the 10" percentile
meaning these children are at-risk in physical
health and well-being. South 'West Norfolk and
Morth West Norfolk both have about 15% of

children scoring below the 107 in physical health
and well-being. South East and North East Morfolk

have the largest percentage of children doing very
well in thiz domain.

Table 6: Physical Health and Well-Being Scores by Percentile— Haldimand County
South-

MNorth

| ] Bt e | e
- : Hald. Hald. :
% Below 10th percentile 2 45 0.0 45 3.3 2.3
% In 10 - 25th percentile 11.7 10.1 34 13.6 14.0 11.2
%% Above T5th percentils 331 294 299 a1 247 26.8
# of children 145 109 58 44 150 S08

' Children with known special needs andior children with missing data on 3 or more domains are excluded
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Table 7: Physical Health and Well-Being Scores by Percentile— Norfolk County

MNorth

South

Maorth

South

East East E:?f:ﬁ: West Norfolk
Morfolk MNorfolk Norfolk
% Below 10th percentile 48 5.8 114 149 2985 145 141
% In 10 - 25th percentile 10.7 115 175 21.3 296 20.5 19.2
% Above 75th percentile 286 27 15.0 191 5.2 169 1886
& of children 84 32 21 47 115 83 590

" Children with known special needs and/or children with missing data on 3 or more domains are excluded
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Social Competence

Participation in a classroom requires that children
be aware of the general standards of acceptable
behaviour; show respect for adult authority; be
able to control their behaviour, cooperate with
otherz and be able fo communicate their feelings
in appropriate ways. Research has shown that
children who exhibit appropriate classroom
behaviour in grades one and two perform better in
reading and math than children who lack
adequate clazsroom skillz. Research has alzo
shown that children failing to develop the
necessary social skills for positive peer interaction
have higher rates of peer rejection. To get along
successfully with classmates, children need
social gkillz such as the ability fo negofiate instead
of using aggression, and the ability to enter a
group that iz already engaged in an activity without
digrupting it. Lack of cooperation and aggressive

behaviour in children can perzsist over time and
across seftings, resulting in continued peer
rejection, even if children change peer groups *
Teacher obzervations for this domain include:
curiosity about the world; eagemess to try new
experiences; knowledge of standard acceptable
behaviour in a public place and self-contral with
reganrds to behaviour;, ability to follow rules; ability
to cooperate, play and work with other children;
appropriate respect for adult authonty.

Table & iz a description of children's capabilities
within a certain percentile in this domain. For
example, children scoring above the T5th
percentile are congidered to be thriving in social
competence and the table describes what that
means in practical terms.

Table 8: Percentile Profile — Social Competence

Below the 10™ Percentile

These children had poor or

actionz; andfor following
rules and class routines.
They may alzo have had
problems with being
respectful fo adults and
children, self-confidence,

self-control, and
adjustment fo change.
They were usually unable
1o work independently.

Between the 10® and 25" Percentile

This group included a range of children

average overall social with mostly average social skills. They problem getting along,

skills, with regular serious | had occasional problems getting along | working or playing with other

problems in more thﬂf‘ one Y or cooperating with other children. They | children; they were

of the “'P“:T?mﬂﬁs- also had occasional problems with respectful to adults: self-

Wﬂ_“"g ! Giner following rules and directions; self- confident: had no difficulty
ren; accepting i ] . X .

responsibility for their confidence; self-control, accepting following class roufines; and

responsibility; and solving problems
and working independently

Above the 78" Percentile

Thesze children rarely had a

were capable of pro-social
behaviour.




Haldimand County has 5.5% of children who are
at risk (below the 10* percentile) in the social
competence domain; 11.7% (between 10% and
25 percentile) who are a cause for concern; and
29.9% (above 75" percentile) who are thriving
(Table 9 & Map 7). Morfolk County has 13% of
children who are at rizk in the social competence
domain; 19% who are a cause for concern; and
20.5% who are thriving in this domain (Table 10 &
Map 8).

In Haldimand County, all five neighbourhoods
have less than 10% of the children scoring below

the 10* percentile. Neighbourhoods with the
largest percentage of children with difficulties in

Social Competence

the social competence domain are Morth West
Haldimand (9.1%) and East Haldimand (8.9%).
East Haldimand, Central Haldimand, North West
Haldimand and MNorth Haldimand have over 25% of
children thriving in this domain.

Morfolk neighbourhoods with the greatest percent
of children scoring in the lowest 10% percentile
include South East Norfolk {19.2%) and West
Morfolk (18.3%). Morth East Norfolk and South
East Morfolk both have more than 25% of children
gcoring abowve the 75" percentile which iz much
better than expected if scores were evenly
disfributed across the County.

Table 9: Social Competence Scores by Percentile — Haldimand County

East Central 5;:;" :L‘;g North  Haldimand
Hald. Hald. Hald. Hald. County
% Below 10th percentile | 8.9 6.4 1.7 9.1 1.3 5.5
% In 10 - 25th percentile | 8.2 182 g6 | 114 | 19 117
9% Above 7Sthpercentile | 322 | 273 | 224 | 205 | 325 29.9
# of children 146 110 58 44 151 514

1 Children with known special needs andf/or children with missing data on 2 or more domains are excluded
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Table 10: Social Competence Scores by Percentile— Norfolk County

MNorth

South

South

East East West gg::::
MNorfolk MNorfolk MNorfolk
% Below 10th percentile 35 192 114 145 183 15.7 13.0
% In 10 - 25th percentile 106 2.8 204 207 20.0 253 19.0
% Above T75th percentile 38.8 365 175 128 113 165 205
# of children 85 22 211 47 115 83 291

' Childran with known special needs andior children with missing data on 2 or more domains are excluded
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Children with emofional maturity have self-
confidence and a pogitive approach to new
experiences. They are able to balance a curiosity
about the world and an eagemess to try new
experiences and have some ability to reflect
before acting. Children who lack self-confidence
are fearful and reluctant to fry new activities and,
as a result, may miss out on leaming
opportunities. Impulsive children may fail fo
perceive all aspects of a tazk, and az a result,
miay not fully understand it. Important factors
related to emotional maturity include the ability to
defer immediate gratification; persistence in
repetitive but neceszary tasks such as sounding
out words; ability to cope with small failures and

Emotional Maturity

upzets without an outburst of weeping or intense
anger that prevents continued concentration and
leaming from mistakes. Teacher obhservations for
this domain include pro-gzocial behaviour (helping,
tolerance, empathy); aggressive behaviour;
anxiety; hyperactivity; inattention and
impulsiveness.

Table 11 iz a description of children's capahilities
within a certain percentile in this domain. For
example, children scoring above the 7oth
percentile are considerad fo be thriving in
emotional maturity and the table describes what
that means in praciical terms.

Table 11: Percentile Profile — Emotional Maturity

Below the 10% Percentile

Between the 10% and 25" Percentile

Above the 75 Percentile

show spontaneous helping
behaviour towards other
children; were occcasionally
fearful or nervous.

Thesze children had regutar | These children were occasionally These children almost
probiems managing dizsobedient or showed aggreasive never showed aggressive,
aggressive behaviour, were | behaviour. They may have been anxious or impulsive
prone to disobedience; and! | inatientive or easily disiracted; fearful or | behaviour; have a good
or were easily distractibie, worried; upset when left by their ability to concentrate; and
inattentive, and restiess. carsgiver, andior insensitive to other were often helping other
They were usually unable to | chidren's distress children.




Emotional Maturity

Table 12 & Map 9 show that Haldimand County
has 6.5% of children who are at rizk (below the
10" percentile) in the emotional maturity domain;
10.4% (between 10" and 25" percentile) who are
a cause for concern; and 26.8% (above 7o®
percentile) who are thriving. Morfolk County has
13% of children who are at risk in the emoticnal
maturity domain; 15.5% who are a cause for
concern; and 20.1% who are thriving in this

domain (Table 13 & Map 10).

Haldimand neighbourhoods with the greatest
percentage of children experiencing difficulties in
the emotional maturity domain are Ceniral

Haldimand (9.3%), North West Haldimand
{9.19%), and East Haldimand (9.0%). North
Haldimand (35.8%) and Central Haldimand
(25%:) have over 25% of children doing better
than expected if scores were evenly distributed
across the County.

For Morfolk County, Morth West Morfolk has
19.1% of children experiencing difficulties in
emofional maturity followed by South West
Morfolk (17.3%) and West Morfolk (14.8%). North
East Morfolk (37.6%) has the largest percentage
of children doing very well and iz the only
neighbourhood doing better than expected.

Table 12: Emotional Maturity Scores by Percentile - Haldimand County

Haldimand
County
% Below 10th percentile S0 9.3 69 91 15 6.9
% In 10 - 25th percentile 146 93 121 91 6.6 104
% Above 75th percentile 229 280 224 1589 35.8 268
# of children 144 107 28 44 137 492

1 Children with known special needs andfor children with missimg data on 3 or more domains are excluded
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Table 13: Emotional Maturity Scores by Percentile- Norfolk County

North — South N e
East East Norfolk West Norfolk
Morfolk MNorfolk MNorfolk
% Below 10th percentile D hB 138 18.1 14.8 17.3 13.0
%% In 10 - 25th percentile o4 15 187 181 185 o9 155
% Abowve T5th percentila are 231 125 234 174 21.0 201
# of children g5 52 208 47 115 a1 5848

' Children with known special needs andfor children with missing data on 3 or more domains are excluded
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Language and
Cug;%'iltiﬁ Development

Language skills refer to vocabulary size and a
child’s ability to name letters and listen to the
component sounds within words. According to
rezearch conducted in both Canada and the
United States, a child’s oral language level
accounts for between 30% and 40% of later
reading ability.*** Cognitive (thinking) skills are
the way children perceive, organize, and
analyze information in their environment.
Children require good cognitive skillz to retain/
retrieve information and effectively explore new
experiences. Cognitive skills that children need
when entering school are age appropriate
numeracy skills (counting and sorfing); the ability
to understand similaritiez and differences
between groups of ohjects; and the ability to
rememier specific pieces of information and

recite them back. Research indicates that
cognitive skill levels upon entering school can
predict later academic success =2 Teacher
observations for this domain include interest in
books, reading, and language related activifies;
age-appropriate reading and writing =kills; interest
in simple math-related activities; age-appropriate
numeracy skillz; ability to understand similarities
and differences; ability fo recite specific pieces of
information from memory.

Table 14 is a description of children’s capabilities
within a certain percentile in thiz domain. For
example, children scoring above the 75th
percentile are congidered to be thriving in
language and cognifive development and the table
describes what that means in practical terms.

Table 14: Percentile Profile — Language and Cognitive Development

Below the 10" Percentile| Between the 10® and 25" Percentile Above the 75t Percentile

Children in this range had

were uninterested in
trying, and often unakble to
identify letters and attach
sounds to letters. (yet the
majority of thiz group
could write their cwn
name). They alzo had
difficulty with
rememibering things;
counting to 20;
recognizing and
comparing numbers.

Theze children usually could not read

problems with both simple words and wene not very interested in books,
readingfwriting and interested in numbers, reading or reading, writing and
numeracy, and were writing (yet they were often able to rudimentary maths. They
unable to read and write write their cwn name). They were often | were capable of reading
the simplest words. They | unable fo attach sounds to letters and and writing gimple and

may have had occasional problems
with remembenng things.

The=e children were

sometimes complex words,
and could count and
recognize numbers and
geometric shapes.




Haldimand County has 8% of children who are at
rizk (below the 10" percentile) in the language and
cognitive development domain; 13.9% (between 10*
and 25" percentile) who are a cause for concerm;
and 18_2% {above 75" percentile ) who are thriving
(see Table 15 & Map 11). Norfolk County has 9.7%
of children who are at nisk in the language and
cognitive development domain; 15.3% who are a
cauzs for concem; and 259 2% who are thriving in
thiz domain (see Table 16 & Map 12).

In Central Haldimand and Morth West Haldimand,

age and
Cognitive Development

ower 11% of children were assezsed with
language and cognitive difficulties. Morth
Haldimand had the largest percentage (28.5%) of
children doing very well and is the only
neighbourhood doing better than expected.

South West Norfolk had the highest percentage
(15.9%) of children with language and cognitive
difficulties. Four of six neighlbsourhoods (South
East, West, Cenfral, Morth West) have more
children scoring well (above 25%) on thiz scale

than expected.

Table 15: Language & Cognitive Development Scores by Percentile - Haldimand County

East

Hald.

Central
Hald.

South- North

Maorth Haldimand

West
Hald.

West
Hald.

Hald.

County

% Below 10th percentile 9.9 11.8 3.4 114 8.6 8.0
% In 10 - 25th percentile 10.3 209 6.9 227 1.9 139
% Abowe 75th percentile 9.6 164 20.7 13.6 28.5 182

# of children 146 110 28 44 151 211

1 Children with known special needs andfor children with missing data on 2 or more domains are excluded
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Table 16: Language & Cognitive Development Scores by Percentile- Norfolk County

MNorth
East

South

Central
MNorfolk

East

MNorfolk MNorfolk

Morth

Norfolk

% Below 10th percentile 2.9 9.6 9.0 8.5 9.6 129 a7

% In 10 - 25th percentile 224 iT 16.1 234 104 134 15.3

% Above 75th percentile 224 b 0.8 29.8 322 232 292
# of children 85 ad 211 47 1135 82 290

' Children with known special needs and'or children with missing data on 3 or more domains are excluded
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Children starting school must be able fo
understand verbal communications and should
be able to communicate experiences, ideas, and
feelings in a way that others understand. These
communication skills help children adjust to the
school setting. Language skills are important for
a child to leam to read and write. For example,
knowing that a story has a beginning, middle, and
end iz a factor in a child's reading skills. The
ahility to count is imporiant fo leam anthmetic,
and board games that involve numbers, such az
Snakes and Ladders, help children leam basic
adding and sublracting. Teacher chservations for

Communication Skills
and General Knowledge

this domain include the ability to communicate
one’s own needs and understand others; clear
arficulation; active participation in story-telling {not
necessarily with good grammar and syntax); age
appropriate interest and knowledge about life and
the world around us.

Table 17 iz a descriplion of children's capabilities
within a certain percentile in this domain. For
example, children scoring above the T5th percentile
are conzidered to be thriving in their communication
skillz and general knowledge and the table
deszcribes what that meanz in practical terms.

Table 17: Percentile Profile — Communication SKills and General Knowledge

Below the 10t Percentile | Between the 10" and 25® Percentile | Above the 75" Percentile

These children had poor or
average communicaiion
zkillz and aricutation. Their
command of English was
average. They had
difficuities talking fo others;
understanding; and being
undersiood. Typically, thezs
children alzo have poor

general knowledge.

of language.

Children in this range had average or
good communication skills and

average articulation, but fimited ability
to participate in play involving the use

These children have good
or excellent
communication skills;
could tedl a story and
communicate with both
children and aduits and
have no problems with
articulation. English was
usually their first language.




Communication Skills
and General Knowledge

Table 18 and Map 13 show that Haldimand County
has 5.9% of children who are at risk (below the
10® percentile) in the communication skills and
general knowledge domain; 13.7% (between 107
and 25" percentile) who are a cause for concem;
and 25 4% (above T3% percentile) who are
thriving. Table 19 and Map 14 indicate that
Morfolk County has 13.5% of children who are at
risk in the communication =skillz and general
knowledge domain; 15.7% who are a cause for
concem; and 22_8% who are thriving in thiz
domain.

Haldimand has the largest percent of children
having difficulties in communication skillz and
general knowledge with 5.2% scoring in the lowest
10# percentile. East Haldimand, Morth Haldimand,
South West Haldimand, and Central Haldimand
have owver 25% of children scoring well on this
domain.

In Morfolk County, Morth West Norfolk has 21.3% of
children experiencing difficulties in communication
and general knowledge, followed by West Norfolk
{15.7%) and South West Norfolk (15.7%). North
East Norfolk, South East Norfolk and South West
Morfolk all have children doing better than expected
in this domain.

All Haldimand neighbourhoods have less than
10% of children at rizk in thiz domain. Central

Table 18: Communication Skills and General Knowledge Scores by Percentile

South- North
West West
Hald. Hald.

Morth Haldimand
Hald. County

Central
Hald.

East

Hald.

% Below 10th percentile 2.3 a2 0.0 6.8 6.6 2.9
% In 10 - 25th percentile 13.0 17.3 10.3 20.5 10.6 13.7
% Above 75th percentile 34.2 264 293 114 a8 294

# of children 146 110 58 &4 151 211

1 Children with known special needs andfor children with missing data on 3 or more domains are excluded

AYGK _AY =mu

Table 19: Communication Skills and General Knowledge Scores by Percentile

Waorth South
East East
Norfolk Norfolk
% Below 10th percentile 7.1 9.6 133 213 157 157 135
% In 10 - 25th percentile 141 58 142 149 261 14 5 157
% Above 7Sth percentile 318 327 223 128 13.0 2848 228
# of children 85 52 211 47 115 83 501

1 Children with known special needs andfor children with missing data on 3 or more domains are excluded
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Notes to Consider

ment for Ontario
indicates that children
entering, school with
poor EDI performance
have poor Grade 3 test
results,

Margaret McCain &
Fraser Mustard

The Early Years Study,
Three Years Later

An area of discusgsion among some communities iz that the
information collected in the EDI tool = based on self-reported
measures. The data iz subjective and based on teacher percepfions of
a child's abilities, which could be influsnced by a number of factors. It
is important to remember that teachers had the opportunity to cheerne
the children tested for 2ix months before they completed the survey
and alzo that the six month time frame gave children time fo adjust to
the school environment. Objective data, such as academic
performance, should eventually validate the EDI rezults. Research on
the correlation between EDI resultz and grade £ testing has been done
in Vancouver by Dr. Clyde Hertzman and can be found on his website
at www earlyleaming.ubc_ca. In digcussion with Dr. Fraser Mustard,
he advizges that the EDI agsessment ool has been extensively tested,
iz robust and comelates with the resuliz from the Mational Longitudinal
Study of Children and Youth. For further reading see * Validation Of A
Teacher Meazure of School Readiness With Parent and Child-Care
Provider Reportz™ and "Readiness to Learn At School™ by Dr.
Magdalena Janug. Further rezsearch establishing the validity of the EDI
tool haz also been conducted by Dr. Frazser Mustard and Dr. Clyde
Herizman.

One other aspect fo conzider iz the number of children studied in zome neighbourhoods. Haldimand
and Norfolk Counties are mosthy rural in nature and the children are spread out over large geographical
areas. When the Counties are divided into neighbourhoods, the number of children can be emall and
these low sample sizes may cause unreliable results. In future EDI regearch, communities should
consider uging the EDI tool for two consecutive years and combining the results to increase sample
gizez. This model iz being used very successfully in Brifish Columibia by Dr. Chyde Hertzman to
ensure a more accurate assessment in rural neighbourhoods.

4¥ stimulation a child re::ei'u'EE

"The better the care and

the greater the benefit - for
national econony as well as
the child. The world is finally
recognizing that children's
rights to education, growth
and development - physical,
cognitive, social, emotional
and moral - cannot be met
without a comprehensive ;
\ approach to serving their /

needs from birth_" /
\ ¥ Carol Bellamny
N United Nations Children's Fund,
The State of the Word's Children
1000




As can be seen from the results in this report, the
majority of children in Haldimand and MNorfolk
Counties are doing well and should successfully
trangifion to grade one and experience few
difficulties as they move into the formal education
system. However, there are neighbourhoods
where children are experiencing developmental
difficulties that may impact future academic and
social success. The individual characteristics of
all the neighbourhoods need to be studied to help
identify what makes them unigue and which
features help that neighbourhood be more able fo
support and promote early child developmient.

This report iz meant to provide planning groups
with information that will help inform policy and
service plans. As stated previously, thiz EDI data
should not be uzed for planning purposes in
izolation but should be looked at with other up-to-
date socio-economic, health and programiservice
imformation. Censug 2001 data is now available
and a community profile for the two Counties has
been created and digtributed. It can be found on
the Haldimand-Norfolk Health Unit's website at
www haldimand-norfolk.orgfhealth  An inventory
and survey of the programs and services available
for young children and their familiesfcaregivers
was collected across Haldimand and Morfolk in

In conclusion, McCain and Mustard said it best:

What's Next?

the winter of 2003. The response rate for this
collection was over 90%, which is one of the
highest response rates in the province. This
enthusiastic response had resulted in a very
comprehensive set of information. The public
can gearch for services by visiting www_hney.ca,
www. haldimand-norfolk.info or by contacting their
nearest Ontario Early Years Centre (Appendix 2).
A report from this mvenh:wsuwe'_.r identifying
community programming strengths and gaps is
available on the Haldimand-MNorfolk Health Unit's

website at waww haldimand-norfolk.orgfhealth.
That report uses the same study neighbourhoods
as this EDI report.

The EDI results in this report establish a baseline
of children’s developmental skillz as they begin
school in Haldimand and Norfolk. The next step
ig fior Early Years planning groups/agencies to
combineg these resultz with all the up-to-date data
at the neighbourhood level. Thizs will paint a
picture of each unigue neighbourhood and help
policy and planning bodies understand where that
neighbourhood iz strong in early child
development and where that neighbourhood
needs help to support better outcomes for their
children.

“Action now will put our

children and our society on a firmer foundation for the future. This action is
necessary, not only to keep a reasonable standard of living, but also
because it is the right thing to do for our children™.

We can turn away from this challenge and hope our helping systems (the
schools, social and health services) will be able to cope, even though they tell
us they are having increasing difficulty meeting the demand. We can hope
that children will “grow out of” behaviour and learning problems that were set
in early life, even though evidence suggests that many of them will have great
difficulty doing so and will not reach their full potential. We can put more money
into policing and correctional systems and other special services, although
that will be expensive and unlikely to make a big difference. Or we can take a

big leap into the future.

We have new knowledge today. We must seize the opportunity to use that
knowledge to benefit all children.?
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Schools Participating in EDI Project
Haldimand County

Hehoal
Anra Melck
Fivar Huighis
Capbam Central
&t Michasl's
Thempsn Creek
Grand wiew Caritral
£t Stephen’s
Jarais Fablic
Mortheiew
Serwca Unity
Cmedda Caritral

Patkvsew
Drunmville Central
1. Fakrsck's

JL. Mikhener
Fairview & veiue
Walpale Mosth




Appendix 1

Schools Participating in ED1 Project
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Appendix 2

Ontario Early Years Centre — Haldimand & Norfolk

The Ontario Early Years Centre - Haldimand & Morfolk has four locations plus a mobile unit that
travels though out both Counties providing senvice to areas where transportation is a challenge.

Caledonia 905-765-1661
172 Argyle Street North, Unit 6 (Slack Plaza)

Delhi 519-429-2875
393 James 5t. (Delhi District Secondary School, Room 108)

Dunnville 905-541-0682
121 Alder St. West (Dunnville Central School)

Simcoe 519-429-2875
12 Colbome St. North

Call Toll Free 1-866-463-2759 (1-866-HNEARLY)




30 enlightened self-
nd social future.™




